Reading: Whole-School Curriculum Progression Map

EYFS KS1 KS2
Reading - Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Word
Reading 40 - 60 months
Early Learning
Goals
To apply phonic To continue to To use their To read most words | To read most words | To read fluently
knowledge and apply phonic phonic knowledge | fluently and attempt | fluently and attempt with full
skills as the route to | knowledge and to decode quickly | to decode any to decode any knowledge of all
decode words. skills as the route to | and accurately unfamiliar words unfamiliar words Y5/Y6 exception
To blend sounds in | decode words until | (may still need with increasing with increasing words, root words,
unfamiliar words automatic decoding [ support to read speed and skill. speed and skill, prefixes,
using the GPCs has become longer unknown To apply their recognising their suffixes/word
that they have been | embedded and words). knowledge of root meaning through endings* and to
taught. reading is fluent. To apply their words, prefixes and | contextual cues. decode any
To respond To read accurately [ growing suffixes/word To apply their unfamiliar words
speedily, giving the | by blending the knowledge of root | endings to read growing knowledge with increasing
correct sound to sounds in words words and aloud fluently.* of root words, speed and skill,
Tocontinue a graphemes for all of | that contain the prefixes, including prefixes and recognising their
_ rhyming string. the 40+ phonemes. | graphemes taught [ in-, im-, il-, ir-, dis- suffixes/word meaning through
Phonlcs_ and Tohearandsaythe | TO read words so far, especially , mis-, un-, re-, endings, including - | contextual cues.
Decoding containing taught recognising sub-, inter-, super- sion, -tion, -cial, -

initial sound in
words.

Tosegmentthe
soundsin simple
wordsandblend
themtogetherand
know which letter
represents some
ofthem.

Tolinksoundsto
letters, naming
and soundingthe
lettersofthe
alphabet.

GPCs.

To read words
containing -s, -es, -
ing, -ed and -est
endings.

To read words with
contractions, e.g.
I'm, I'll and we’ll.

alternative sounds
for graphemes.

To accurately read
most words of two
or more syllables.
To read most words
containing common
suffixes.*

, anti- and auto- to

begin to read
aloud.*
To apply their
growing

knowledge of root

words and
suffixes/word

endings, including

-ation, -ly, -ous, -

ture, -sure, -sion, -

tion, -ssion and -
cian, to begin to
read aloud.*

tial, -ant/-ance/-
ancy, -ent/-ence/-
ency, -able/-ably
and -ible/ibly, to
read aloud fluently.*




To use phonic
knowledge to
decode regular
words and read
them aloud
accurately.

To read some
common irregular
words.

Toread Y1
common exception
words, noting

To read most Y1
and Y2 common
exception words*,

To begin to read
Y3/Y4 exception
words.*

To read all Y3/Y4
exception words*,
discussing the

To read most
Y5/Y6 exception
words, discussing

Common unusual noting unusual unusual the unusual
Exception correspondences correspondences correspondences correspondences
Words between spelling between spelling between spelling between spelling
and sound and and sound and and sound and and sound and
where these occur | where these occur where these occur | where these occur
in words. in the word. in the word. in the word.
To accurately read | To read aloud At this stage, teaching comprehension skills should be taking precedence over
texts that are books (closely teaching word reading and fluency specifically. Any focus on word reading should
consistent with their | matched to their support the development of vocabulary.
developing phonic | improving phonic
knowledge, that do | knowledge),
not require them to | sounding out
use other strategies | unfamiliar words
to work out words. | accurately,
To reread texts to automatically and
build up fluency without undue
and confidence in hesitation.
word reading. To reread these
Fluency books to build up

To ascribe
meanings to
marks that they
see in different
places.

To begin to break
the flow of speech
into words.

To begin to read
words and simple

fluency and
confidence in word
reading.

To read words
accurately and
fluently without
overt sounding and
blending, e.g. at
over 90 words per
minute, in age-
appropriate texts.




sentences.

To read and
understand
simple sentences.

Reading — EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Comprehensi
on
40 — 60 months
Early Learning
Goals
To check that a text | To show At this age, teaching comprehension skills and understanding of vocabulary takes

Understandin
g and
Correcting
Inaccuracies

To understand
humour,
e.g. nonsense
rhymes, jokes.

makes sense to
them as they read
and to self-correct.

understanding by
drawing on what
they already know
or on background
information and
vocabulary
provided by the
teacher.

To check that the
text makes sense
to them as they
read and to correct

inaccurate reading.

precedence over self-correcting inaccurate reading. Any focus on self-correcting

inaccuracies should support the development of vocabulary.




Comparing,
Contrasting
and
Commenting

To enjoy an
increasing range
of books.

To follow a
story without
pictures or
props.
To listen to
stories,
accurately
anticipating key
events and
respond to what
they hear with
relevant
comments,
guestions or
actions.

To demonstrate
understanding
when talking with
others about what
they have read.

To listen to and
discuss a wide
range of fiction,
non-fiction and
poetry at a level
beyond that at
which they can
read independently.
To link what they
have read or have
read to them to
their own
experiences.

To retell familiar
stories in increasing
detail.

To join in with
discussions about a
text, taking turns
and listening to
what others say.

To discuss the
significance of titles
and events.

To participate in
discussion about
books, poems and
other works that are
read to them (at a
level beyond at
which they can
read independently)
and those that they
can read for
themselves,
explaining their
understanding and
expressing their
views.

To become
increasingly familiar
with and to retell a
wide range of
stories, fairy stories
and traditional
tales.

To discuss the
sequence of events
in books and how
items of information
are related.

To recognise
simple recurring
literary language in
stories and poetry.
To ask and answer
questions about a
text.

To make links
between the text
they are reading
and other texts they
have read (in texts
that they can read
independently).

To recognise,
listen to and
discuss a wide
range of fiction,
poetry, plays, non-
fiction and
reference books
or textbooks.

To use
appropriate
terminology when
discussing texts
(plot, character,
setting).

To discuss and
compare texts from
a wide variety of
genres and writers.
To read for a range
of purposes.

To identify themes
and conventions in
a wide range of
books.

To refer to authorial
style, overall
themes (e.g.
triumph of good
over evil) and
features (e.g.
greeting in letters, a
diary written in the
first person or the
use of
presentational
devices such as
numbering and
headings).

To identify how
language, structure
and presentation
contribute to
meaning.

To identify main
ideas drawn from
more than one
paragraph and
summarise these.

To read a wide
range of genres,
identifying the
characteristics of
text types (such as
the use of the first
person in writing
diaries and
autobiographies)
and differences
between text types.
To participate in
discussions about
books that are read
to them and those
they can read for
themselves,
building on their
own and others’
ideas and
challenging views
courteously.

To identify main
ideas drawn from
more than one
paragraph and to
summarise these.
To recommend
texts to peers
based on personal
choice.

To read for
pleasure,
discussing,
comparing and
evaluating in
depth across a
wide range of
genres, including
myths, legends,
traditional stories,
modern fiction,
fiction from our
literary heritage
and books from
other cultures and
traditions.

To recognise
more complex
themes in what
they read (such as
loss or heroism).
To explain and
discuss their
understanding of
what they have
read, including
through formal
presentations and
debates,
maintaining a
focus on the topic
and using notes
where necessary.
To listen to
guidance and
feedback on the
guality of their
explanations and
contributions to
discussions and to
make




Words in
Context and
Authorial
Choice

To build up
vocabulary that
reflects the
breadth of their
experiences.

To extend
vocabulary,
especially by
grouping and
naming,
exploring the
meaning and
sounds of new
words.
To use vocabulary
and forms  of
speech that are
increasingly
influenced by their




experiences of
books.

Inference and

To begin to make

simple inferences.

To predict what
might happen on
the basis of what
has been read so
far.

To make inferences
on the basis of
what is being said
and done.

To predict what
might happen on
the basis of what

To ask and
answer guestions
appropriately,
including some
simple inference
guestions based
on characters’

To draw inferences
from characters’
feelings, thoughts
and motives that
justifies their
actions, supporting
their views with

To draw inferences
from characters’
feelings, thoughts
and motives.

To make
predictions based
on details stated

To consider
different accounts
of the same event
and to discuss
viewpoints (both
of authors and of
fictional

Prediction To answer ‘how’ has been read so feelings, thoughts | evidence from the [ and implied, characters).

and ‘why’ far in a text. and motives. text. justifying them in To discuss how

questions about To justify To justify detail with evidence | characters change

g:i;'lﬁixggggr?scssto predictions using | predictions from from the text. and develop

stories or events. evidence from the | details stated and through texts by

text. implied. drawing
inferences based
on indirect clues.
To recite simple To continue to build | To prepare and To recognise and To continually show | To confidently
poems by heatrt. up a repertoire of perform poems discuss some an awareness of perform texts
poems learnt by and play scripts different forms of audience when (including poems
heart, appreciating J that show some poetry (e.g. free reading out loud learnt by heart)
these and reciting awareness of the | verse or narrative using intonation, using a wide
some with audience when poetry). tone, volume and range of devices
appropriate reading aloud. To prepare and action. to engage the
intonation to make J To begin to use perform poems and audience and for
the meaning clear. | appropriate play scripts with effect.
intonation and appropriate
Poetry and volume when techniques
Performance

reading aloud.

(intonation, tone,
volume and action)
to show awareness
of the audience
when reading
aloud.




Non-Fiction

To play
cooperatively
as part of a
group to
develop and
act outa
narrative.
To express
themselves
effectively,
showing
awareness of
listeners’ needs.

To know that
information can
be relayed in
the form of

print.

To know that
information can
be retrieved from
books and
computers.




* These are detailed in the word lists within the spelling appendix to the national curriculum (English Appendix 1). Teachers should refer to these to
exemplify the words that pupils should be able to read as well as spell.
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Writin' Whole-SchooI Curriculum Proression Map

: 30 — 50 months
* J40 - 60 months Early Year1 Year 2 Year 3 Year 4 Year 5 Year 6
Learning Goals

To continue a rhyming
string.

MGIVITTELIS

To hear and say the
initial sound inwords.

To segment the sounds in
simple words and blend
them together.

To link sounds to letters,
naming and sounding the
letters of the alphabet.

To use their phonic
knowledge to write words
in ways which match
their spoken sounds.
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0 write some irregular
common words.

SpJOAA
uondaox3
uowwo)
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Prefixes and Suffixes Further
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Spelling Conventions
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EYFS (30 - 50mths to KS1 KS2
ELGS)

" 30 - 50 months Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
40 — 60 months Early
Learning Goals

To sometimes give
meaning to marks as they
draw and paint.

BunumpueH
uonduosuel]
Bunm

Torealisetoolscanbe
used fora purpose.

To draw lines and circles
using gross motor
movements.

Touse one-handedtools
and equipment, e.g.
makes snips in paper with
child scissors.

Toholdapencilbetween
thumb and two fingers, no
longer using whole-hand

grasp.

To hold a pencil near
pointbetween firsttwo
fingersandthumb, and
usesitwith goodcontrol.
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To copy some letters, e.g.
lettersfromtheirname.

To give meaning to marks
they make as they draw,
write and paint.

To use some clearly
identifiable lettersto
communicate meaning,
representing some
sounds correctly and in
sequence.
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sJana Buluio

To show a preference for
a dominant hand.

To begin to use
anticlockwise movement
and retrace vertical lines.

To begin to form
recognisable letters.

To use a pencil and hold
it effectively to form
recognisable letters, most
of which are correctly
formed.

[To show good control
and co-ordination in
large and small
movements.

To move confidently in a
range of ways, safely
negotiating space.

To handle equipment and
tools effectively,
including pencils for
writing.

To write simple
sentences which can be
read by themselves and

others.

Toholdapencilbetween

thumb and two fingers, no

longer using whole-hand
grasp.

To hold a pencil near
point between firsttwo
fingersandthumb, and
usesitwith goodcontrol.

To copy some letters, e.g.
lettersfromtheirname
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To show a preference for
a dominant hand.

To begin to use
anticlockwise movement
Jand retrace vertical lines.

To begin to form
recognisable letters.

To use a pencil and hold
it effectively to form
recognisable letters, most
of which are correctly
formed.

[To write simple sentences
hich can be read by
themselves and others
To begin to form lower
case letters in a cursive

style. .




Bunip3a pue Bunum ‘Buluueld

Tolink statements and
stickstoamaintheme or
intention.

Tousetalktoorganise,
sequence andclarify

are going to write about.

To compose a sentence
orally before writing it.

To sequence sentences to
form short narratives.

To discuss what they have
written with the teacher or
other pupils.

Toreread their writing to
check that it makes sense
and to independently
begintomake changes.

To read their writing aloud
clearly enough to be heard
by their peers and the
teacher.

To use adjectives to
describe.

personal experiences and
those of others (realand
fictional).

To write about real events.
To write simple poetry.

To plan what they are
going to write about,
including writing down ideas
and/or key words and new
vocabulary

To encapsulate what they
want to say, sentence by
sentence.

To make simple additions,
revisions and corrections to
their own writing by
evaluating their writing
with the teacher and other

pupils.

Toreread to check that
their writing makes sense
and that the correct tense is
usedthroughout.

Toproofreadto check for
errorsinspelling,
grammar and punctuation
(e.g. to check that the
ends of sentences are
punctuated correctly).

from their own reading
and modelled examples to
plan theirwriting.

To proofread their own
and others’ work to check
for errors (with increasing

accuracy) and to make

improvements.

To begin to organise their
writing into paragraphs
around a theme.

To compose and rehearse
sentences orally (including
dialogue).

sentences orally (including

dialogue), progressively
building a varied and

richvocabularyand an
increasingrange of
sentence structures.

To consistently organise
their writing into
paragraphs around a
theme to add cohesion and
to aid the reader.

To proofread consistently
and amend their own and
others’ writing, correcting
errors in grammar,
punctuation and spelling
and adding nouns/
pronouns for cohesion.

identifying the audience for
and purpose of the
writing, selecting the
appropriate form and
using other similar writing
as models fortheir own.

To consider, when
planning narratives, how
authors have developed

characters and settings in
what pupils have read,
listened to or seen
performed.

To proofread work to
précis longer passages by
removing unnecessary
repetition or irrelevant
details.

To consistently link ideas
across paragraphs.

Toproofreadtheirwork to
assess the effectiveness of
their own and others’
writing and to make
necessary corrections and
improvements.

9 IEYFS (30 - 50mths to KS1 KS2
3 s ELGSs)
T =
o =
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= © b0 - 60 months Early Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
=]

fLearning Goals

Tosayoutloudwhatthey | To write narratives about To begin to use ideas To compose and rehearse To plan their writing by Tonote down and develop

initialideas, drawing on
reading and research
where necessary.

To use further
organisational and
presentational devices to
structure text and to guide
the reader (e.g. headings,
bullet points, underlining).

To use a wide range of
devices to build cohesion
within and across
paragraphs.

To habitually proofread for
spelling and punctuation
errors.

To propose changes to
vocabulary, grammar and
punctuation to enhance
effects and clarify
meaning.

To recognise how words

are related by meaning as

synonyms and antonyms

and to use this knowledge

to make improvements to
their writing.
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thinking, ideas, feelings
and events.

Tointroduce a storyline or
narrative into their play.

To write own name and
other things such as
labels, captions.

To attempt to write short
sentences in meaningful
contexts.

To play cooperatively as
part of a group to develop
and act out a narrative.

To develop their own
narratives and
explanations by
connecting ideas or
events.

To write simple
sentences which can be
read by themselves
and others. Some words
are spelt correctly and
others are phonetically
plausible.

To use vocabulary
focused on objects and
people that are of

particular importance to
them.

To build up vocabulary
that reflects the breadth
of their experiences.

To extend vocabulary,

especially by grouping

and naming, exploring
the meaning and




ai1monins pue asodind

sounds of new words. ITo use anumber of simple
features of different
text types and to make
relevant choices about
subject matter and
appropriate vocabulary
choices.
To start to engage readers
by using adjectives to
describe.

To use language to
imagine and recreate
roles and experiences in
play situations.

To express themselves
effectively, showing
awareness of listeners’
needs.

To write for different
purposes with an
awareness of an

increased amount of

fiction and non-fiction
structures.

To use new vocabulary
from their reading, their
discussions about it (one-
to-one and as a whole
class) and from their
wider experiences.

To read aloud what they
have written with

appropriate intonation to

make the meaning clear.

To demonstrate an
increasing understanding
of purpose and audience

by discussing writing
similar to that which they

are planning towrite in
order to understand and

learn fromits structure,
vocabulary and grammar.

To begin to use the
structure ofawiderrange
oftexttypes (including the
use of simple layout
devicesinnon-fiction).

To make deliberate
ambitious word choices to
add detail.

To begin to create settings,
characters and plot in
narratives.

To write a range of
narratives and non-fiction
pieces using a consistent
and appropriate structure
(including genre-specific

layout devices).

To write a range of
narratives that are well-
structured andwell-paced.

To create detailed
settings, characters and
plotin narratives to
engage the reader and to
add atmosphere.

Tobegintoread aloud
their own writing, to a
group or thewhole
class, using appropriate
intonation andto control the
tone and volume so thatthe
meaningisclear.

To consistently produce
sustained and accurate
writing from different
narrative and non-fiction
genres with appropriate
structure, organisation and
layoutdevicesfora range
ofaudiencesand
purposes.

To describe settings,
characters and
atmosphere with carefully-
chosen vocabulary to
enhance mood, clarify
meaning and create pace.

To regularly use dialogue to
conveyacharacterand to
advance the action.

To perform their own
compositions confidently
using appropriate
intonation, volume
and movement so that
meaning is clear.

Towrite effectively fora
range of purposes and
audiences, selecting the
appropriate formand
drawing independently on
whattheyhaveread as
models for their
own writing (including
literary language,
characterisation, structure,
etc.).

To distinguish between the
language of speech and
writing and to choose the

appropriate level of
formality.

To select vocabularyand
grammaticalstructures that
reflect what the writing
requires (e.g. using
contractedforms in
dialoguesin narrative; using
passive verbsto affect how
information is presented;
using modal verbs to
suggestdegrees of
possibility).
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To answer ‘how’ and
‘why’ questions about
their experiences and in
response to stories or
events.

To use past, present and
future forms accurately
when talking about
events that have
happened or are to
happen in the future.

structures.

and the past tense mostly
correctly and consistently.

To form sentences with
different forms:
statement, question,
exclamation, command.

Touse some features of
written Standard English.

correct tense (including
the present perfect tense)
throughout a piece of
writing with accurate
subject/verb agreement.

Touse ‘a’ or ‘an’ correctly
throughout a piece of
writing.

accurate tense throughout a
piece of writing.

To always use Standard
English verb inflections
accurately, e.g. ‘we were’
rather than ‘we was’ and ‘I
did’ rather than ‘| done’.

and modal verbs to
indicate degrees of
possibility, e.g. surely,
perhaps, should, might,
etc.

To ensure the consistent

and correct use of tense

throughout all pieces of
writing.

< IEYFS (30 - 50mths to KS1 KS2
=. JELGs)
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=} ;31 c
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To use simple sentence To use the present tense | To try to maintain the To always maintain an Touse arange of adverbs | To ensure the consistent

and correct use of tense
throughout all pieces
of writing, including the
correct subject and verb
agreement when using
singular andplural.

saselyd Jo asn

Touse the joining word
(conjunction) ‘and’ to link
ideas and sentences.

Tobegintoformsimple
compound sentences.

To using co-ordination
(or/and/but).

To use some
subordination (when/if/
that/because).

To use expanded noun
phrases to describe and

To use subordinate
clauses, extending the
range of sentenceswith
more than one clause by
using awider range of
conjunctions, including
when, if, because, and

although.

To use subordinate
clauses, extending the
range of sentences with
more than one clause by
usingawider range of
conjunctions, which are
sometimesin varied
positions within

sentences.

Touse awide range of
linking words/phrases
between sentences and
paragraphs to build
cohesion, includingtime
adverbials (e.qg. later),
place adverbials (e.g.
nearby) and number(e.g.
secondly).

To use the subjunctive form
in formal writing.

To use the perfect form
ofverbstomark
relationships of time and
cause.

To use the passive voice.
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specify (e.g. the blue
butterfly).

To use a range of
conjunctions, adverbs and
prepositions to showtime,

place and cause.

Toexpand noun phrases
with the addition of
ambitious modifying

adjectives and
prepositional phrases,e.g.
the heroic soldier withan
unbreakable spirit.

To consistently choose
nouns or pronouns
appropriately to aid
cohesion and avoid

repetition, e.g. he, she,

they, it.

To use relative clauses
beginning with a relative
pronoun with confidence
(who, which, where, when,
whose, that and omitted
relative pronouns), e.g.
Professor Scriffle, who
was a famous inventor,
had made a new
discovery.

[Touse questiontagsin
informal writing.

uolleniound

Touse capital letters for
names, places, the days of
the week and the personal

pronoun ‘I'.

To use finger spaces.

Touse full stopstoend
sentences.

Tobegintouse question
marks and exclamation
marks.

Touse the full range of
punctuation taught at key
stage 1 mostly correctly

including:

-capital letters, full stops,
question marks and
exclamation marks;

ecommas to separate
lists;

» apostrophestomark
singular possessionand
contractions.

To use the full range of
punctuation from previous
year groups.

To punctuate direct

speech accurately,
Iincluding the use of
inverted commas.

To use all of the necessary
punctuation in direct
speech, including a comma
after the reporting clause
and all end punctuation
within the inverted
commas.

To consistently use
apostrophes for singular
and plural possession.

To use commas
consistently to clarify
meaning orto avoid

ambiguity.

To use brackets, dashes
or commas to indicate
parenthesis.

To use the full range of
punctuation taught at key
stage 2 correctly,
including consistent and
accurate use of semi-
colons, dashes, colons,
hyphens, and, when
necessary, to use such
punctuation precisely to
enhance meaning and
avoid ambiguity.

ABojouiwia] Jo asn

Torecognise and use the
termsletter, capital letter,
word, singular, plural,
sentence, punctuation, full
stop, question mark and
exclamation mark.

Torecognise and use the
terms noun, nounphrase,
statement, question,
exclamation, command,
compound, suffix,
adjective, adverb, verb,
presenttense, past tense,
apostrophe and comma.

To recognise and use the
terms preposition,
conjunction, word family,
prefix, clause, subordinate
clause, direct speech,
consonant, consonant
letter, vowel, vowel letter
and inverted commas (or
speech marks).

[To recognise and use the
terms determiner,
pronoun, possessive
pronoun and adverbial.

Torecognise and use the
terms modal verb, relative
pronoun, relative clause,
parenthesis, bracket, dash,
cohesion and ambiguity.

To recognise and use the
terms subject, object,
active, passive, synonym,
antonym, ellipsis, hyphen,
colon, semi-colon and
bullet points.

*These are detailed in the word lists within the spelling appendix to the national curriculum (English appendix 1). Teachers should refer to these to exemplify the words that pupils should be able to read

as well as spell.
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Speaking and Listening - Whole-School Curriculum Progression Map

30 - 50 months

40 — 60 months
Early Learning
Goals

To listen to others one to
one or in small groups,
when a conversation
interests them.

To focus attention — still
listen or do, but can shift
own attention.

To be able to follow
directions (if not intently
focused on own choice of
activity).

To maintain attention,
concentrate and sit
quietly during appropriate
activity.

To have two-channelled
attention — can listen and
do for short span.

To understand humour,
e.g. nonsense rhymes,
jokes.

To follow a story without
pictures or props.

To listen attentively in a
range of situations.

To give their attention to
what others say and
respond appropriately,
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while engaged in another
activity.

To respond to simple
instructions, e.g. to get
or put away an object.

To respond to
instructions involving a
two-part sequence.

To follow instructions
involving several ideas
or actions.

To begin to understand
‘why’ and ‘how’
questions.

To question why things
happen and give
explanations. Asks who,
what, when and how.

To comment and ask
questions about
aspects of their familiar
world, such as the place
where they live or the
natural world.

To ask appropriate
questions of others.

To answer ‘how’ and
‘why’ questions about
their experiences and in
response to stories or
events.
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To use intonation,
rhythm and phrasing to
make the meaning clear

to others.

To talk confidently with
other children when
playing, and will
communicate freely
about own home and
community.

To confidently speak to
others about own needs,
wants, interests and
opinions.

To express themselves
effectively, showing
awareness of listeners’
needs.

To speak confidently in a
familiar group, will talk
about their ideas.

To begin to use more
complex sentences to
link thoughts (e.g. using
and, because).

To use a range of tenses
(e.g. play, playing, will
play, played).

To use vocabulary
focused on objects and
people that are of
particular importance to
them.

To build up vocabulary
that reflects the breadth
of their experiences.
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To use past, present and
future forms accurately
when talking about
events that have
happened or are to
happen in the future.

To retell a simple past

event in correct order

(e.g. went down slide,
hurt finger).

To talk to connect ideas,
explain what is
happening and

anticipate what might
happen next, recall and
relive past experiences.

To use talk in pretending
that objects stand for
something else in play,
e.g. ‘This box is my
castle.’

To remember and talk
about significant events
in their own experience.

To talk about why things
happen and how things
work.

To use language to
imagine and recreate
roles and experiences in
play situations.

To link statements and
stick to a main theme or
intention.

To use talk to organise,
sequence and clarify
thinking, ideas, feelings
and events.
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To introduce a storyline
or narrative into their

play.

To explain own
knowledge and
understanding.

To develop their own
narratives and
explanations by
connecting ideas or
events.

To initiate conversations,
attend to and take
account of what others
say.

To listen and respond to
ideas expressed by
others in conversation or
discussion. This is 40-
60m not ELG.
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* The national curriculum statutory requirements, which underpin all aspects of spoken language, are the same for all six years of primary education from Y1 to Y6.
The requirements are further reflected and contextualised within the reading and writing domain
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Y1 Y2 Y3 Y4 Y5 Y6
Literature Spine | Rapunzel Man on the Moon Fantastic Mr Fox Across the Roman The BFG Skellig
texts — including | Rainbow Fish The Giraffe, Pelly and | The Hodgeheg Wall Street Child Why the Whales
Literature Works | The Gruffalo Me George’s Marvellous | Charlotte’s Web Boy in the Girls’ came
and CLPE Dogger The Owl who was Medicine | was a Rat! Bathroom Goodnight Mister
resources Jack and the Afraid of the Dark Charlie and the Varjak Paw Gangsta Granny Tom
Beanstalk Katie Morag Chocolate Factory Bil's New Frock Demon Headmaster | The Midnight Fox
The Enormous Turnip | Mr Majeika Diary of a Killer Cat Butterfly Lion Walking with Witches | Journey to the River
Handa’s Surprise Aliens love The Firework- Voices in the Park Greek Heroes Sea
Gorilla Underpants Maker’s Daughter Perry Angel’'s The Highwayman Wonder
Where the Wild Flat Stanley The Twits Suitcase Wolf Brother Running Wild
Things are Amazing Grace The Ice Palace Peter Pan Friend or Foe Robe of Skulls
The Tunnel Dr Xargle’s Book of The Iron Man Beowulf and the The Magician’s

The Tiger who came
to tea

Oi! Get off our train
Whatever Next
Avocado Baby
Elmer

Lost and Found

The Elephant and the
Bad Baby

Cops and Robbers
Five Minutes Peace
Funnybones

Yucky Worms

Earthlets

Meerkat Mail

Not Now Bernard
Pumpkin Soup

The Flower

The Lighthouse
Keeper’s Lunch

10 things to help save
the world

The Storm Whale
The Secret of Black
Rock

The Robot and the
Bluebird

Daisy saves the day

The Sheep Pig

The Abominables
Hundred Mile an
Hour Dog

James and the Giant
Peach

The Tin Forest

The Ice Palace

| was a Rat

The Wild Robot

Monster

Midnight Fox

The Wolves of
Willoughby Chase
Tom’s Midnight
Garden

How to Train your
Dragon

Rose Blanche

Nephew

Clockwork
Fireweed

The Hobbit

River Boy

Treasure Island
Floodland

The Matchbox Diary
Highwayman

Read Write Inc
Also see
progression
document below.

By the end of Year 1
most children will
e know all of Set
1,2 and 3
sounds and be
able to recall

these speedily.

By the end of the
Spring term in Year 2

most children will
e know all of Set

1,2 and 3
sounds and be

RWInc used as an
intervention
programme.

RWInc used as an
intervention
programme.

Fresh Start used as
an intervention
programme.

Fresh Start used as
an intervention
programme.




Read a piece
of text from the
blue books at
70 words per
minute.

Read with
some
intonation to
show
comprehension
skills.

able to recall
these speedily.
Read a piece
of text from the
grey books at
80 words per
minute.

Read with
some
intonation to
show
comprehension
skills.

Children should exit
the Read Write Inc
programme in Year 2.

Trips Local library e Local library Local library Local library Local library Local library
Author visits e Author visits Author visits Author visits Author visits Author visits
linked to linked to linked to linked to linked to linked to
Literature Literature Literature Literature Literature Literature
Works Works Works Works Works Works
Trips linked e Trips linked Trips linked Trips linked Trips linked Trips linked
with topics to with topics to with topics to with topics to with topics to with topics to
promote promote promote promote promote promote
speaking and speaking and speaking and speaking speaking and speaking and
listening skills listening skills listening skills and listening listening skills listening skills

skills

Library skills Know the e Use Use the main Use junior Use the Continue to
alphabetical alphabetical library librarian to library use all
order order to locate independently search for confidently aspects of the
Begin to use words in a and learn to books and library
alphabetical dictionary, use junior Use the non independently confidently
order to locate thesaurus and librarian to fiction texts for research and
fiction books in fiction books in scan in and to support and to read independently
the library. the library. out borrowed their for pleasure. for research

. books. research into and reading

for pleasure.




Begin to
recognise that
books by their
favourite
author will be
located in a
library
together.

Begin to
understand the
Dewey system
for locating non
fiction books in
the library.

Use the main
library regularly
in school.

Use the non
fiction texts to
support their
research into
their topic
areas.

their topic
areas with
increased
skill and
supplement
with
research on
the internet.
Talk
confidently
about their
favourite
authors and
read widely
from the 100
book list for
Y3 & YA4.

Become more

aware of the
reliability of
different
sources of
information
from books
and the
internet.

Become more
discerning
about
sources of
information.
Talk
confidently
about their
favourite
authors and
read widely
from the 100
book list for
Y5 & Y6.




Year 1 and 2 Common Exception Words

the
a
do
to
today
of
said
says
are
were

Year 1
they

be
he
me
she
we
no
go
SO
by
my

here
there
where

love
come
some

one
once
ask
friend
school
put
push
pull
full
house
our

door
floor
poor
because
find
kind
mind
behind
child
children
wild
climb
most
only
both
old
cold

www.twinkl.co.uk

clothes

busy
people
water
again
half

money

Mr
Mrs

parents
Christmas

should everybody

Year 2
gold plant
hold path
told bath

every hour
great move
break prove
steak improve
pretty sure
beautiful  sugar
after eye
fast could
last
past would
father who
class whole
grass any
pass many

even




Year 3 and 4 Statutory Spellings

accident

accidentally

actual
actually
address
answer
appear
arrive
believe
bicycle
breath
breathe
build
busy
business

calendar

caught
centre
century
certain
circle
complete
consider
continue
decide
describe
different
difficult
disappear
early
earth

eight

eighth
enough
exercise
experience
experiment
extreme
famous
favourite
February
forward
forwards
fruit
grammar
group
guard
guide

heard
heart
height
history
imagine
Lncrease
important
interest
island
knowledge
learn
length
library
material
medicine

mention

minute
natuwral
naughty
notice
occasion
occasionally
often
opposite
ordinary
particular
peculiar
perhaps
popular
position
possess

possession

possible
potatoes
pressure
probably
promise
purpose
quarter
question
recent
regular
relgn
remember
sentence
separate
special

straight

strange
strength
suppose
surprise
therefore
though
although
thought
through
various
weight
woman

women




accommodate
accompany
according
achieve
aggressive
amateur
ancient
apparent
appreciate
attached
available
average
awkward
bargain

bruise

Year 5 and 6 Statutory Spellings

category
cemetery
committee
communicate
community
competition
conscience
conscious
controversy
convenience
correspond
criticise
curiosity
definite

desperate

determined
develop
dictionary
disastrous
embarrass
environment
equipment
equipped
especially
exaggerate
excellent
existence
explanation
familiar

foreign

forty
frequently
government
guarantee
harass
hindrance
identity
immediate
immediately
individual
interfere
interrupt
language
leisure

lightning

marvellous
mischievous
muscle
necessary
neighbour
nuisance
occupy
occur
opportunity
parliament
persuade
physical
prejudice
privilege

profession

programme
pronunciation
queue
recognise
recommend
relevant
restaurant
rhyme
rhythm
sacrifice
secretary
shoulder
signature
sincere

sincerely

soldier
stomach
sufficient
suggest
symbol
system
temperature
thorough
twelfth
variety
vegetable
vehicle

yacht




Phonics progression — Bridgewater School

NURSERY
Autumn Term
» Listening and attention activities.

» Sound awareness activities.

Spring/Summer Term
» Letter sounds not names — 4 sounds per week and consolidate on last day.

» Oral blending

RECEPTION

Autumn One — know most of set 1 and begin to blend.

Children split into two groups — blenders and non-blenders and taught by teacher and EYP.
» masdt 1.1->1.3wordtime

» inpgo 1.1->1.3wordtime

> ckubf 1.1->1.4wordtime

> elhshr 1.1->1.4wordtime

> jvywth 1.1->1.4wordtime

» zchquxng 1.1->1.4 word time

> nk 1.1 -> 1.4 word time

» Toread all Set 1 sounds as above.

» To begin to blend 1.1 — 1.4 green words.
» Consolidate

» Assessment

Autumn Two — know all of set 1 sounds and be able to blend.
Children split into 4 groups across the 2 classes according to ability following Autumn 1 assessments.

» Read all Set 1 sounds speedily.
» Read 1.1 — 1.5 words using ‘Fred out loud.’

» Paper ditty book

» If by start of Autumn 2, pupils who are not blending receive one to one and pinny time each day.
» Assessment

Spring One - know some set 2 sounds
> [R8l RWI books
» Introduce alien words
» Read 1.1 — 1.5 words using ‘Fred in head.’



» Read 1.6 — 1.7 words using ‘Fred out loud.’
» Toreaday ee igh ow o0 (long) oo (short) sounds from Set 2.
» Assessment

Spring Two — know some set 2 sounds
» Green RWI books
» Read 1.6 — 1.7 words using ‘Fred in head.’
» Toreaday ee igh ow o0 (long) oo (short) special friends from Set 2 speedily.
» Assessment

Summer One — know some set 2 sounds
» Toreadar or air ir ou oy special friends from Set 2.

» Green RWI books
» Read 1.1 — 1.7 words using ‘Fred in head.’
> Assessment

Summer Two — know all Set 2 sounds
» Recap ar or air ir ou oy special friends from Set 2.

> [BBBRW! books

» Assessment

Year 1
Autumn One — know most set 2 sounds
» ay ee igh ow oo (long) oo (short)

> [EBBRW! books

» Assessment

Autumn 2 —recall all Set 2 sounds speedily
» ar or air ir ou oy
> Bl RWI books

» Assessment

Spring 1 — know some set 3 sounds
» ae eaieoeucea
» |Orange RWI books
» Assessment



Spring 2 — know some set 3 sounds
» Consolidatea e ea i e 0 e u_e oi

Learnai ou oa aw ur erire ear ure ew are ow
Yellow RWI books
Assessment

YV V V

Summer 1 - know all set 3 sounds
» Yellow RWI books
» Learn additional sounds for phonics screen — ph, ue, kn, ie, e-e, ck, wh, au.

» Assessment

Summer 2 - know all set 3 sounds
» Consolidate all set 3 sounds including additional sounds as listed in Summer 1.

> [l RWI books
» Assessment (60 — 70 wpm)

Year 2

Autumn 1 — Know all Set 2 and Set 3 sounds speedily.
> [l RWinc books

» Assessment (60-70 wpm)

Autumn 2
» Grey RWInc books

» Assessment (70 — 80 wpm)
» Exit RWInc programme






